


REL243 Ethics & Medicine

MWF 9-9:50 a.m. 

Fall 2005

Prof. Mary Solberg

Ext. 7470/e-mail: msolberg@gustavus.edu
Office: Olin 316 -> Old Main 307-B

Office hours: MWF 2-3 p.m.; Tth 10:30-11:30 a.m.; & by appt.

Course description

Ethics in medicine occupies a significant space within the field of bioethics, a field of inquiry that emerged perhaps forty years ago and is still evolving. Those who work in bioethics—philosophers, lawyers, doctors, social workers, nurses, theologians—use a variety of ethical methodologies and diverse disciplines as they engage life-and-death issues in health care settings. Increasingly, they must also reach deep into social, environmental, and global contexts because they are all dimensions of the shared framework within which human beings live and care for one another and other living things.


A one-semester course, while it cannot “cover the waterfront” of bioethics, provides an opportunity to get a good sense of this broad and rapidly changing field. We will begin with some fundamental questions—questions that underlie the enterprise the term “bioethics” points to. Not surprisingly, “What is health?” and “What is ethics?” are two of the most basic questions we must consider. As the semester unfolds, we will identify and discuss others, among them, these: Do physicians have a duty always to tell their patients the truth? When is life over? When does it begin? Whose word should count most in resolving this and a host of other dilemmas? What, if anything, can we learn from Nazi medicine? Are members of a society obligated to ensure that everyone has access to health care? 


During the semester, we will read the work of people engaged in bioethics, theoretically and practically. Working collaboratively, we will learn by discussing and writing about and in response to the texts we read. The challenge of defining “health” and “health care,” and the complexity of what makes particular issues ethically important, require that we work together, teach and learn from one another, and hold one another accountable in this process. In class and in Student Ethics Committees, we will learn to “do” bioethics together. 

Our goal in this course is most certainly not to decide who is right and who is wrong in a given biomedical dispute. It is, rather, to come to understand and articulate in a nuanced way what makes an issue “ethical.” It is to equip ourselves with tools and resources that can help us identify a variety of reasonable ethical perspectives in situations where an individual’s or a society’s health may hang in the balance. It is to learn to appreciate ambiguities and provisional answers to questions of life and death, science and medicine. It is to learn to ask hard questions—about power, justice, agency, reason, and lived experience—and to be unwilling to settle for easy or unexamined answers. 

If we gain the ambitious goal described in the previous paragraph, we will have many people to thank—among them, each other!


Required texts 

· Gawande, Atul. COMPLICATIONS: A SURGEON’S NOTES ON AN IMPERFECT SCIENCE (Picador, 2002).

· Blackburn, Simon. BEING GOOD: A SHORT INTRODUCTION TO ETHICS (Oxford U. Press, 2001).
· Coursepack (CP) 

· Dictionary—your choice, but it should be a good one that you will use daily and bring to class!

Course objectives and requirements 

As with every other academic course at Gustavus, the instructor of this one is expected to evaluate students and turn in grades to the registrar at the end. The requirements and assignments below are designed to

· Fulfill the promise outlined in the last two paragraphs of the course description above; 

· promote accountability to self, classmates, and instructor (a especially key objective in a class on ethics!); 

· develop skills in careful and critical thinking and reading, clear and effective writing, lively and respectful discussion of issues, esp. controversial ethical issues (skills you have been working on since your FTS and will continue to develop and use all your lives); and 

· foster appreciation of many dimensions of the process of collaborative learning as well as the content of the course, in this case, biomedical ethics (that is, it’s not about learning just the material—it’s about learning how to help one another learn!).

Honor Code. Notice that the relevant portions of the Gustavus Honor Code appear on the inside front cover of the coursepack for this course. Please write the Honor Code pledge on both essays (see below) and your final project. By College policy, penalties for academic dishonesty are severe. An excellent website provided by Purdue University’s Online Writing Lab, or OWL, defines “plagiarism” and provides helpful examples. The URL for this website is http://owl.purdue.english.edu/. Please consult it and follow its advice. I am happy to go over this and any other materials that help us all honor the Honor Code. 

Course grades will be calculated based on the following:

I. Class work (50 pts out of 300 total; you will score yourself on 40 out of the 50 pts [see below]; I will score you for the remaining 10)
(a) Timely preparation of reading and writing assignments. 

(b) Regular, on-time attendance. I assume that each of you intends to be here for every class. You will bring your grade down by being absent without good reason (your judgment) and/or because you did not advise me in a timely manner.

(c) Participation. In class, your participation should demonstrate that you have read or viewed carefully and thought critically about the material assigned, and are willing and increasingly able to both contribute to and learn from the conversation with your fellow students and the instructor. In your “Student Ethics Committee,” or SEC, you are encouraged to take ownership of your co-learning and co-teaching. You also have a chance to experience the struggles and satisfactions of “doing bioethics” somewhat the way it is actually done: with others, under some pressure, and with accountability. Please note: (a) The instructor will attend SEC meetings only if members of the SEC request it; and (b) Each time the SECs meet, members will fill out the SEC Report Form and get it to the instructor before the next class meeting. 

Participation self-score: At mid-semester and at the end of the semester, you will give yourself a score between 0-20 for your participation in class and write several paragraphs to justify that grade by describing what you did. Some criteria for participation are attached. This self-evaluation should take account of the goals, objectives, and requirements of the course (see above) and those we have set with one another in class and in your respective SECs. Unless I have a significantly different assessment from yours, I will accept those you hand in. I will add in my assessment of your preparation for class and your attendance. These score-sheets belong, with your written work, in the folder you will hand in at the end of the semester (see below).

II. Written homework assignments (100 pts out of 300 total; 10 pts for each assignment; lowest score is dropped) All homework assignments must be typed and double-spaced. Other specs are found on the “Real Rules…” handout attached to this syllabus and on the instructor’s website: http://www.gac.edu/~msolberg/. When returned, these assignments, along with all other written assignments that have been graded and returned, should be placed in a folder, which will be handed in at the end of the semester. Failure to hand in the final portfolio containing all written assignments will result in one full letter-grade reduction of the final course grade.
III. Essays (50 pts out of 300 total) See “Writing Guidelines” on the instructor’s website: http://www.gac.edu/~msolberg/. Instructor will return—without reading—those that do not follow these specs. Length: 3-4 pages.

· On health and what is ethical about it (25 pts); draft due M 9/30; final version due Th 10/3; and

· On abortion (25 pts): draft for SEC meeting on M 11/18; final version due M 11/25. 

Note: Essays handed in late will be docked. Both original drafts and final versions must be handed in. When returned, these assignments, along with all other written assignments that have been graded and returned, should be placed in a folder, which will be handed in at the end of the semester. Failure to hand in the final portfolio containing all written assignments will result in one full letter-grade reduction of the final course grade.

IV. Final project (100 pts out of 300 total)  The final project is an annotated bibliography introduced by a paragraph or two of description of the bioethics issue you have chosen to focus on (instructor will provide a list from which to select). This annotated bibliography will be accompanied by a 5-10-page essay, based on the sources you have included in your bibliography, in which you "make sense" of the sources and take a provisional, ethically reasoned position on the issue. Instructor will provide further specs for the bibliography, including suggestions for scheduling preliminary steps so that the assignment can be handed in, in final form, no later than the first day of final exams, by 12 noon. No exceptions.

There is no final exam in this course!

Assignments

Head’s up #1: We will be viewing a number of films throughout the semester. They are integral to our learning. We will be watching them together as a class. Some are scheduled outside regular class times. Write them into your date books NOW, and be there!

Head’s up #2: Read the assignments on this syllabus for several days ahead of where we are at the moment. You will avoid both the panic and the poor quality that often accompany last-minute work!

Getting started…

W 9/7
Intro to the course and each other. Content and process: What do we want from this course? How will we do it together? What counts (for you as students and for me as instructor)? Fill out 3x5 cards for SECs.

F 9/9 
No class. Prof out of town. You have two assignments to complete before class on Monday:

(1) Individually, read through this syllabus carefully. If you have any questions, please bring them with you to class on Monday. 

(2) As a group, figure out what time MOST of you can watch the film “Critical Care” together. (The Gustavus A/V department has this film in its collection.) Then find ONE alternative time for those who cannot make it to the main show. You may reserve time and space in one of the A/V rooms in the library and watch it there, or you may arrange to watch it somewhere else. Please take attendance, and designate someone to bring me the list or lists.

As you’re watching, make some notes, esp. in response to these prompts: 

· Identify at least two ethical issues or dilemmas.

· What makes each ethical? Why is it a dilemma? (If you don’t know what these terms mean, look them up.)

Choose one of them and answer these questions about it:

· What would you have done in each case? 

· How would you justify or explain what you did? 

Type up and bring your notes to class on Monday. I will ask you to turn them in. 

M 9/12
Discuss “Critical Care.” Hand in notes. 

W 9/14 
STUDENT ETHICS COMMITTEE meeting #1. At this first SEC meeting, there are two agenda items. One is organizational; the second focuses on the reading (Campbell). Divide your time wisely; if you don’t have enough time to do both, you’ll need to schedule more time on your own.
Item #1: Organize—

(a) Introduce yourselves. You’ll be working together all semester, so more than name and major might help. Also, exchange e-mail addresses, cell phone numbers, etc., so you can get in touch with each other. Make a list of this info & give me a copy. 

(b) Develop ground rules (For example, will you have a facilitator? a recorder? regular minutes? How will you ensure that everyone’s voice is heard? How will you come to decisions? by vote? consensus? How—if at all—will you ensure accountability [what is that?] to each other? to the instructor? to class as a whole? What about confidentiality? Etc.). Make a list of your ground rules for everyone in your group & copy one for me. 

(c) Designate someone to take official notes for this meeting, fill out the SEC Meeting Record, get signatures from everyone, and hand this in to the instructor at the next class meeting. (SEC forms will be handed out by instructor.)

Item #2: Discuss—

Begin work on Campbell, Health as Liberation, Introduction and Ch. 1, pp. 1-44, in CP. Mark it up; make notes on it! Here are some questions to draw you into his program: 

(a)  How does Campbell understand “health”? Then what is "health care"? 

(b) Where does Campbell say we should begin our inquiry into what health and health care are? Why begin there? 

(c) What does Campbell understand “freedom” to be? How does his understanding work in relation to health care?

(d) What “method” does Campbell propose? 

(e) What is Campbell’s thesis for this book?

The more you manage to discuss and understand, the better our in-class discussion on F 9/16 will be. If your group decides you need time beyond the regular 50-minute SEC session to prepare for class on F 9/9, expect cooperation from one another, and give it! Note that each person will be handing in some typed-up notes (see F 9/16 assignment).

F 9/16 
Discuss Campbell. Hand in your typed-up notes responding to three out of the five questions above. 

What is “health,” anyway?

M 9/19
 Wilkerson. In CP, read Wilkerson, Introduction and Ch. 4, “Restricted Choices…” Use the study guide (handout) to help you sort through this material. Write a half-page in response to one question from each chapter: total should be no more than one full page, double-spaced, to hand in.

W 9/21 
Asch. In CP, read Asch, “Prenatal Diagnosis and Selective Abortion: A Challenge to Practice and Policy.” What can we learn from this author about what “health” is and about how we understand what health is? Jot down one thing. Not to hand in.

F 9/23
Jennings & Hanson. In CP, read Jennings & Hanson, “Commodity or Public Work? Two Perspectives on Health Care” (CP). Jot down notes in response to these questions—

· What does their discussion add to our understanding of what “health” is? 

· Is there something “special” about health care, or is it just another, though precious, “product” or commodity? Why, in either case? 

· Think of one practical or policy implication your response to the question might have for our society. 

Be ready to share your responses with your classmates when we meet. Not to hand in. 

M 9/26 
STUDENT ETHICS COMMITTEE meeting #2. So: did we figure out what “health” is? Bring a draft definition (a few paragraphs, perhaps), in light of the readings we’ve done and the discussions we’ve had in class, & share it with your committee colleagues. You will be drafting a 3-4-page essay (see assignment below) on this subject, so this discussion may be a good place to try out your definition and get some good feedback—and/or some good ideas!
Tu & W 9/27-28 
Nobel Conference 
No classes

F 9/30
Peer review of draft essays. Bring to class for peer review two copies of a draft of a 3-to-4-page essay in which you respond to the questions below. One copy is for your partner/peer reviewer and one is for Prof. Solberg.

(a) What is “health”? (Another way of asking, among many others: “When is a person ‘healthy’?”)

(b) What is it about health that makes it a matter of ethical concern? (Another way of asking, among many others: “How/why is health [or health care?] ‘ethical’?”

(c) What values and beliefs underlie your responses to these two questions?

You should not respond to the questions as if they were a list—that is, (a); (b); and (c)—but if it works better for you to do this sequentially, and it works as an integrated whole, feel free to do so (without the letters!). Please use examples (“for example” or “for instance” should appear with some frequency); although some abstraction is needed and helpful, this attempt to “define” health should be real enough to recognize in daily life. Also use the following: good sense; connections to and from your life experience, including friends’ and relatives’ experiences that have affected you; references to assigned or other readings (cited correctly!). Be creative, imaginative, honest, to the point.

Pay attention to the guidelines at the Solberg website!

M 10/3 
Library day. Meet in main floor computer lab. Hand in final version of essay on health, together with the draft your peer reviewer read and wrote comments on. No credit unless I receive both that version and the final, polished one.

Tools for Doing Bioethics: Cases, Committees, and Theories

W 10/5 
Tool #1: Case studies. In CP, read “Please Don’t Tell” and commentaries by Leonard Fleck and Marcia Angell (pron. “angel”). Make notes in response to the following questions (not to hand in):

(a) What are the ethically relevant “facts of the case”? Why are they "ethical" and why "relevant"? 

(b) What is Fleck's approach and reasoning? Angell's? 

(c) Compare and contrast them: which aspects seem most important to each? Which does one or the other ignore or downplay?

(d) Where do you come down—and why? Try to put your decision in terms of principles, values, etc. (It’s not “just because.”) How would you explain your decision to the patient?

To think about, but not to write up: How does a case like this—and the commentaries that accompany it—illuminate health and health care? Is it all about ethics…or are there other dimensions this tool helps us see or appreciate?

At the end of class, prof will be handing out a list of possible topics for your final project. Spend some time in the library—or online—during the next few days, exploring what resources are available on the topics you might find interesting. See assignment for M 10/10.

F 10/7 
Another case study. In CP, read “Beneficence Today, or Autonomy (Maybe) Tomorrow?” and commentaries by Elger and Chevrolet. Consider and jot down some notes on these questions:

(a) What’s the key issue in the case of Monica? (How would you explain it in more than one or two words?) 

(b) Serious people sometimes take diametrically different positions on this question; it’s not a no-brainer. Why would you argue one side or the other? Is there any middle ground? 

(c) How do the principles of “beneficence” and “autonomy” come to life in this case? 

(d) Whose job is it to see to it that these principles are actualized in a clinical setting?

M 10/10 Final project: first step. Bring to class to hand in a list of three choices from the topics on the hand-out—in order of your interest in them. Write a sentence or two about what interests you about each topic (or why you are interested in each). These sentences must go beyond, “I never thought about this and would like to know more….” Or “It just seems interesting to me….” We’ll share these initial ideas and questions with each other.

W 10/12
Tool #2: Committees. STUDENT ETHICS COMMITTEE meeting #3. In CP, read materials from Health Care Ethics Committees. 

F 10/14
Discuss materials from Health Care Ethics Committees. What does working with others in a committee do for ethics and medicine? What if anything do you think ethics committees add to the larger project? What problems might they create?

M 10/17 
Tool #3: Moral theories (aka “the wisdom of the ages”). Blackburn, BEING GOOD. Look carefully at the Table of Contents to see if you can figure out how the author has organized the book and why he did it this way. Read all of Part 1, pp. 1-55. Be sure to look at the footnote section (on pp. 145ff) for the portion you’re reading. Type up to hand in a two- or three-sentence summary of each section in this part. What is each of the “threats to ethics” the author brings to light, and why is each a threat? Mark up your books; write in the margins; jot down questions; look up words you’re not sure you know.
W 10/19 Blackburn, Part 2, pp. 56-97. Type up to hand in a two- or three-sentence summary of each section in this part: what is the “ethical idea” the author takes up in each, and why is it important to ethical reflection? Mark up your books; write in the margins; jot down questions; look up words you’re not sure you know.
F 10/21 
Blackburn, Part 2, pp. 97-end. Type up to hand in a two- or three-sentence summary of each section in this part: what is the “ethical idea” the author takes up in each, and why is it important to ethical reflection? Mark up your books; write in the margins; jot down questions; look up words you’re not sure you know. 

Important: Hand in self-score for participation! 

If you have not yet started reading Gawande, COMPLICATIONS, now would be a good time to do so. Discussion of this book begins M 11/7. 

Designated discussion leaders are responsible for sending out to class by e-mail (via class alias) at least three thought-provoking questions or comments for reflection. The questions should be sent by noon on the day before we will discuss the chapters you are responsible to facilitate! 

Discussion leader(s) for M 11/7:______________________________________________________________________

Discussion leader(s) for W 11/9:______________________________________________________________________

Discussion leader(s) for F 11/11:______________________________________________________________________

Homework for the week we discuss COMPLICATIONS is as follows: Individual members of each group of discussion leaders will write one-page responses (double-spaced) to ONE of the three questions they will be sending to the rest of us. Since there will probably be 6-7 members in each group, this means that 2-3 persons will be writing about each question. This one-page written assignment will be handed in to me on the day your group leads the discussion. 

Saturday, October 22-Tuesday, October 25 

Reading Break

W 10/26 Buchanan and Brock. In CP, read designated portion/s of Allan Buchanan and Dan W. Brock, “Deciding for Others.” There are two major parts to the piece. One struggles with how to define “competence.” The other offers an ethical framework for surrogate decision making. 

Consider these matters: Why/In what situations does it matter whether a patient is “competent,” whatever that turns out to mean? Think of examples. What relation is there/might there be between a patient’s refusal of treatment and questioning that patient’s competency? Who should decide whether a patient is competent or not—and why? 

Be sure to pick up a sense of what each of these principles points to: “best interest”? “substituted judgment”? “advance directive”? What sorts of conflicts can arise among these “guidance principles”? 

Bring to class to hand in brief responses to these two questions:

(a) What do you understand by “competence” in the sense that the authors are trying to clarify?

(b) Who do you think should decide whether someone is competent, and why?

F 10/28
Library day. Meet in library computer lab, main floor. Work with classmates, ref. librarians, Prof. Solberg, to lay groundwork for final project.

Being a doctor/Being a patient

M 10/31 Goldman. In CP, read Alan Goldman, “Medical Ethics...” Consider and jot down some notes on the questions below. Write up brief responses to (a)-(d) to hand in. 

(a) What is “medical paternalism”? 

(b) What 3 reasons does G. offer “why…decisions should normally be left to…individuals”? 

(c) What are the key arguments in “The Case for Medical Paternalism”? 

(d) What are the key arguments in “The Refutation of Medical Paternalism”? 

(e) Which arguments on either side do you find most persuasive—and why? 

(f) Do you think a once-and-for-all principle or position on this question would make sense? Help docs? Help patients? Why/Why not? 

Monday evening @ 6:30 p.m. Meet in library A/V room to view “The Doctor” together. As you are watching, think about and jot down some notes on these concerns: 

(a) How would you describe the role/s of “doctor” in this film? (There is surely more than one of them, even in this movie.) Think about whether “role” is a helpful word here, and what it might mean? Is it about function, work, power, presence, what?

(b) The role/s of “patient”? (Ditto.) 

(c) What do you notice about the dynamics and tone of doctor-patient relationships in this movie?

(d) What is “ethical” and/or “ethically important” about the relationships in this movie?

W 11/2
 STUDENT ETHICS COMMITTEE meeting #4. Based on the readings, the film, and (perhaps) the two cases we examined some weeks ago)—and using common sense about and your own lived experience with interpersonal relationships, discuss these questions as an ethics committee:

(a) How would you recognize a “bad”—and a “good”—relationship between a health care provider and a patient? 

(b) What if any differences are there between this kind of relationship and other relationships (friends, classmates, parents & children, etc.)? 

(c) What responsibilities, rights, values, and goals do/should matter to the provider? To the patient? 

(d) How does power factor in? 

(e) Add your own question/s to, and/or subtract from, this list: whatever works! 

Role-play to “get into” the real-life versions of these relationships. On F 11/4, when we discuss the SECs’ discussions of these questions, I’ll be asking people to role-play: For example, I’ll say, “Show me what a good conversation between you as a doctor and him as a patient would sound like.” If I don’t have volunteers, I’ll just call on people randomly. As you think and talk about these relationships, by the way, don’t forget about nurses, social workers, physical therapists, etc.—or the roles played by a patient’s partner or spouse, parents, small or adult children. 

F 11/4  Relationships discussion with role-plays, based on Goldman, “The Doctor,” and two cases from earlier in semester.

M 11/7 Gawande. Begin discussion of Gawande, COMPLICATIONS. Check the box under the assignment for 10/21 for details on written and discussion assignments for this week. Discussion leader(s)—and participants—consider these questions as you prepare: 

(a) What are the key issues Gawande raises in each chapter? 

(b) Are these issues ethical? If so, how, why, or in what sense? If not, what sort of issue would you say it is—and how, why, or in what sense?

(c) What insight/s does Gawande offer as a doctor-in-training?

(d) What question/s would you ask him? Why that one/those? 

W 11/9
Gawande. Ditto the assignment for M 11/7.

F 11/11 
Gawande. Ditto the assignment for M 11/7. 
Whose body? Whose life? Whose death? Who decides? 

M 11/14 Dax’s Case

· Read about Dax’s case in CP: pieces by Burton (a description of the case); White; and Engelhardt. Consider and jot down some notes (not to be handed in) how you would respond to these questions: 

(a) What notion of “the patient’s best interests” does each party (Dax himself, his family, his caregivers, & the commentators) seem to have? 

(b) On what values or principles does each rely, as far as you can tell? (The commentators will help here.)

(c) Is refusing treatment in a case like this equivalent to suicide? Anything wrong with that, if it is? Why or why not?

(d) Where are your sympathies—and why? 

· Meet in library A/V room to view “Dax’s Case” video together. Please be prompt, so we can start the film on time.

W 11/16 Discussion of Dax’s case. In CP, re-read Buchanan & Brock, “Deciding for Others,” focusing more on the second part, that is, the framework issue. Drawing on all the resources regarding Dax’s case, write no more than one page, double-spaced, to hand in, in response to (d) above. Be sure to refer specifically to the film and one or more of the readings (don’t forget to cite!). Keep in mind the rubric of this section of the course, namely, Whose body? Whose life? Whose death? Who decides?
F 11/11 Library day. Finalizing topic for final project…or working on it already, if you have it in focus. Prof. Solberg will be in the library for individual meetings during these class hours.

M 11/14 Physician-assisted suicide. In CP, read Quill’s piece and Arras’s piece. Consider these questions: 

(a) Is helping someone die murderous? Is wanting to die suicidal? In either case, why or why not?

(b) Is “euthanasia” an oxymoron? (Look up the term in the dictionary and elsewhere, if you need to!) Why or why not?

(c) Does it matter one way or the other if a doctor helps someone die? Why or why not? (Reconnect with role/s of doctor.)

(d) How (if at all) would you relate these questions and/or the situations they refer to, to Dax’s case? 

Keep in mind the rubric of this section of the course, namely, Whose body? Whose life? Whose death? Who decides?
W 11/16 No class. Take a day to work on your own stuff.

F 11/18 Abortion. In CP, read Pope John Paul II; Thomson; and Little. Make notes on the argument/s of each author. 

(a) What points in each do you judge to be especially strong? Which are weaker? In each case, why? 

(b) Regardless of what “side” each author comes down on, do the points they make or the way they make them have anything in common? If so, what do they have in common? 

Keep in mind the rubric of this section of the course, namely, Whose body? Whose life? Whose death? Who decides? In class, we’ll examine these texts carefully and begin to ask and articulate what the key issues are.
 

M 11/21 STUDENT ETHICS COMMITTEE #5. Do not read your whole draft to your colleagues; summarize your position on each question, along with your reasoning. As a committee, respond to the following questions:

(a) What is/are the key ethical tensions in this issue? 

(b) What can you learn from your colleagues’ views that will strengthen, modify, or transform your own view?

M 11/21 evening @ 7 p.m. Meet in library A/V room to watch “If These Walls Could Talk” together. As we watch, let’s think about these questions:

(a) What difference if any does “lived experience” make in whether or how we understand others’ moral choices? 

(b) How does it become possible for all of us to live moral and mutually respectful lives in a society in which we disagree profoundly with others’ moral positions? 

You need not respond to these questions in your essay—stick with the ones in the box above—but you may want to consider the implications of your responses as you finish revising your essay

W 11/23: In person, hand in final, revised version of essay on abortion. Revision should be based on the SEC discussion, the film, and your further thinking.

We will not have class today, but you must hand in your revised essay to me personally, in my office. Those that come in some other way will be docked.

Thursday, November 24—Sunday, November 27  Thanksgiving Break

Genes, Eugenics, and Justice 

M 11/28 Nazi medicine: Can we learn anything? “The Nuremberg Code,” and Annas & Grodin material. Meet in Library A/V room to view “Killing by Healing.” 

W 11/30 Nazi medicine: Can we learn anything? Discuss “The Nuremberg Code,” Annas & Grodin. Material, and “Killing by Healing.”  What are the deeper and broader questions, as well as the more immediate ones, that emerge from the reading and the film? Write down two broad ones and two more immediate ones and bring to class to share and hand in.

F 12/2 Library day. Work on final projects. Prof. Solberg will be in the library for consultation, help, and support.

M 12/5 Racism & Research in America. In CP, read Brandt, “Racism and Research: The Case of the Tuskegee Syphilis Study” and Rothman, “Were Tuskegee & Willowbrook ‘Studies in Nature’?” Books about Tuskegee (James H. Jones, Bad Blood: The Tuskegee Syphilis Experiment) and Willowbrook (David J. Rothman and Sheila M. Rothman, The Willowbrook Wars) are on reserve at the library. Our collection also has a very poignant film treatment of the Tuskegee case: “Miss Evers’ Boys,” starring Laurence Fishburne and Cecily Tyson. 

Note: At Total Entertainment, you can find another fascinating film about racism and research. It’s called “Something the Lord Made.” Starring Alan Rickman and Mos Def, it tells the story of Dr. Alfred Blalock, a white doctor at Johns Hopkins University Medical School widely known and credited with finding the surgical cure for “blue babies,” and his African-American assistant, Mr. Vivien Thomas, who did much if not most of the research and developed key aspects of the surgical techniques used in this revolutionary medical advance.
W 12/7 Access to Health Care in America. Read material from Jill Quadagno One Nation, Uninsured: Why the U.S. Has No National Health Insurance (prof will hand out). Should the United States have national health insurance? Why or why not? 

F 12 /9 Access to Health Care in America In CP, read Nelson & Nelson, “Justice in the Allocation of Health Care Resources: A Feminist Account.” Among other matters that arise out of your reading of these pieces, consider these questions:

(a) How would you describe “justice” in general? In this society? In health care? Does justice have any place in health care policy? 

(b) Are we as members of society accountable to anyone besides ourselves and our loved ones to ensure that basic health care is accessible? 

(c) If it is not to be accessible to everyone, which criteria should we use to include/exclude some or to limit some forms of health care for some? 

(d) On what basis would you argue your position? 

M 12/12 STUDENT ETHICS COMMITTEE meeting #6. Based on what we’ve read and discussed—not just the last couple of class periods (re “justice”), but all semester—what recommendation/s would your committee make regarding the health care system in the United States? (See the suggested topic for discussion for W 12/14.) If you cannot come to consensus on responses to the key questions, at least formulate clearly what your committee believes the key issues are. Please write them up and bring them to class on W for discussion. 
W 12/14 Last day of classes! When it comes to health care, what (if anything) do we owe one another as a society? 
Important: All portfolios due by noon of the day on which a final exam is scheduled for this class. There is NO final exam in this course, but your portfolios must be in by noon on that day. Be sure they include the following:

1. all written homework assignments;

2. the final versions (plus draft version with peer review comments, on the first one), with my comments and grade, of your two 3-to-4-page essays;

3. both reader’s reports (one from first half of semester, one from second half);

4. your self-grades and explanation for participation: the first one, which I have already marked and returned, and a new one for the second half. Be sure to comment in each case about your participation in your SEC as well as in class; and 

5. your final project, complete!




Over the weekend, begin to draft a brief position paper (3-4 pages)—which you will bring to the SEC meeting on Monday—that reflects your own thought-through, reasoned position on these questions:


 


Is abortion morally acceptable? 


Should abortion remain legal in the United States?; and 


What connection (if any) is there between these two matters (does your view on one determine, affect, or have no relation to your view on the other?).


What is one weakness in the position you take?





You may draft this position paper in any form that helps you think through the issues—an outline, notes, or a whole text, written out. Whatever form it takes, though, it must be reasonably intelligible to someone else who looks at it. Bring enough copies to share with all members of your SEC. Note that the final version must follow the rules and specs for written assignments.





Refer to one or more of the readings (cite!). Use common sense, life experience, any other readings or resources you have at hand. Do not simply appeal to authority (whether “human rights” or “constitutional rights” or “God” or something else) or your feelings, as if either authority or emotion alone could trump everything else. If it were that simple, we’d be home free!















